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Listening comprehension. 

Task 1 

You will hear five different people talking about a sporting experience they had. For questions 1-5, choose from the list (A-F) what kind of experience each person had. Use the letters only once. There's one extra letter which you do not to use. 

A playing a sport for the first time.                        

B making a wrong decision

C missing an important shot

D coaching a sport

E being a runner-up

F getting a sports injury

	Speaker 1
	Speaker 2
	Speaker 3
	Speaker 4
	Speaker 5

	
	
	
	
	


Task 2 

You will hear an interview with a journalist who covers crime stories. For questions 1-5, complete the sentences. 

CRIME JOURNALIST. 

Sometimes the judge dismisses a case after someone finds a new piece of  1 ________________

or a witness. 

Sonia finds it difficult when she has a strong feeling that the person accused of a crime 2______________________. 

In recent court case, a man accused of fraud tried to attack 3______________________. 

When Sonia interviews people, they sometimes refuse 4___________________ or make threats. Sonia receives more serious threats covering trials, because the accused is more likely to                 5 __________________________. 

	1
	

	2
	

	3
	

	4
	

	5
	


Reading 

Task 1 You are going to read the beginning of a short story. For questions 1-10, choose the answer (А, В, С or D) which you think fits best according to the text. Mark your answers on the separate answer sheet. 

  Children develop so rapidly, particularly between  the  ages  of three and five, that it is a real deprivation to deny them experiences which will help them forward.  The place of mathematics in this scheme of things is at first sight more debatable. Maths in the nursery? Whatever next?

     The word mathematics conjures up horrors, of old maths (fractions never quite understood,  tables never quite remembered),  of  the  new maths (strange  talk  of  sets and matrices and homework we can't help with) and a nightmare of three-year-olds  doing "simple  addition  and subtraction sum".  All these horrors can, and must, be done away with. And sums in the nursery must be the first to go.

     Children don't learn by changing tables, particularly very young children. They learn by doing, by having a variety of experiences from which they can eventually abstract some general idea.  The younger the child, the more important the concepts rather than the skills to which they lead; later on, each is useless without the other.

     So what are the concepts behind simple sums?  Before a child  can understand that five is more than three he will need the idea of ordering - which he can get from bringing home sticks of different lengths and sorting  them  out  in order from the shortest to the longest.  He will also need the idea of inclusion (these three cream buns are  included in that plateful of five cakes). He'll need other concepts, too, before even such an innocent statement as 2+3=5 can be made with  conviction, pleasure or complete understanding of what it means.

     Adults can all give a child enormous help so long as  they  don't talk too much,  give the game away,  or block the children's thoughts. "Come along, dear, we're going to play with this lovely clay this morning, let's see what we can make with it.  I think I can make a lovely elephant, come along, what about the trunk..." That poor  child  will have made a mental note that whatever he takes up as a career it won't be sculpture.

     Much better to intervene not by leading the child, but by picking up what he's doing.

     One common reaction is "Why are they spending all the day messing about with sand and water instead of doing some sums?"

     Perhaps it would help parents to understand the reason, if we call this activity "pre-sums", like "pre-school".  So what about this "sand and water"?

     Take sand first.  Comparisons can be made  between  wet  and  dry sand. Which  will pour?  Which is heavier?  Will this bucket hold more than container? How much sand can be shared among the three of us?

     These are  just  some  of the possibilities.  Not that you should swamp all children with such questions;  Matthew,  the  three-year-old who spent  the  best  part  of a morning filling his tipper-lorry with sand, dumping it somewhere else and repeating the process,  was  enjoying the sheer experience of handling the stuff and working spontaneously at his own level.  But there is no doubt that the concepts  were there literally for the asking.

1. If the place of maths in the nursery is "more debatable" (line 3), then what, by implication, is not really debatable?

A  that children develop fastest between the ages of three and five

B  that children must be given opportunities to develop themselves

C  that mathematics should be taught to older children

D  that only experience can help children develop more quickly

2. In the first paragraph the writer asks two questions. By doing so he expresses:

A  his doubt whether "maths in the nursery" is really a good idea

B  his fear that the children may start hating the nursery school

C  his feeling that "maths in the nursery" may  seem questionable  to the layman

D his view that mathematicians may object to maths  being  taught in the nursery

3. What is the main point of the second paragraph?

A  Adults understand little of either old or new maths.

B  Maths as it is generally understood is out of place in the nursery

C  The  writer's conception of maths is different from most mathematicians'.

D  Three-year-olds dislike having to do sums.

4. Which  of the following is an example of the "skills" mentioned in line 12?

A  doing "sums" (line 14)

B  "ordering" (line 15)

C  "sorting out" (line 16)

D  "inclusion" (line 17)

5. What is the function of the fourth paragraph ("So  what...means")?

A  It forms an introduction to the fifth paragraph.

B  It says more about tha subject of the third paragraph.

C  It summarises the preceding three paragraphs.

D  It weakens the argument of the third paragraph.

6. What,  according  to the writer,  should grown up people do in order to  help  children  in  their  intellectual  development  (lines 21-22)? They should

A  talk to them as little as possible

B  permit them to think for themselves

C  explain to them the essence  of their games

D  give them comprehensive instructions

7. Why is the child mentioned in line 24 called "poor"?

A  He has begun to dislike playing with clay.

B  He is being taught skills for which he is too young.

C  He is not allowed to work out his own ideas.

D  He will never wish to become a sculptor.

8. Whose reaction is described in line 27?

A  of the parent quoted in lines 22-24

B  of the writer and the parent quoted in lines 22-24

C  of many parents

D  of the parents who wish their children to become mathematicians

9. Why does the writer go on at such length about sand and water in lines 30-33? He wants to stress that

A  as long as children play with these, they are not ready for doing sums

B  as long as children play with these,  they should not be bothered with doing sums

C  by playing with these,  children can pick up general ideas necessary for further learning

D  by playing with these,  children will learn how  to  deal with practical problems in general.

10. The  writer discusses Matthew's behaviour (last paragraph) to point out that

A  children at play should not be disturbed.

B  not all young children are intelligent enough for "pre-sums".

C  not every occasion to teach a child at play need be exploited.

D  one should never miss an opportunity to  teach  concepts  to a child at play.

Task 2 

You are going to read a newspaper article about children’s television viewing. Choose from the list (A-H) the sentence which best summarises each part (1-6) of the article. There is one extra heading which you do not need to use. There is an example at the beginning (0). 

	A
	It’s a good idea to make links between TV programmes and other interesting activities.

	B
	Families don’t have to watch TV – they can choose other home entertainment.

	C
	Studies have shown that if children watch many hours of television their schoolwork may suffer.

	D
	Television can be wonderfully educational for children. 

	E
	Children should be given clear guidelines about their television viewing.

	F
	Parents need to be aware of what young children watch on television.

	G
	If children watch television in the company of adults, they can learn more than by watching alone.

	H
	Parents should help children to be selective about the TV programmes they watch.


Make TV Help Your Kids

	0
	         F                   


A typical child begins watching television at an early age. Experts say that by three he or she will be viewing with some understanding. Between the ages of four and fifteen a youngster will probably watch, on average, two and a half to three hours a day.

It is during the early years that families pass on value like honesty, and generosity. If certain television programmes introduce different, conflicting value, you may want to steer your children away from them.

	1
	


Set reasonable time limits for watching. Two and a half hours a day is thought to be a sensible maximum for schoolchildren. Beyond this, you can allow extensions for something special like a late evening wildlife programme or a favourite film. Homework and family activities should take priority. If studying for tomorrow’s maths test conflicts with an unmissable programme, videotape it or ask a friend to do so. Make sure babysitters and relatives who look after your children know the rules.

	2
	


Some children switch on because they are bored or tired, and ‘zap’ from channel to channel. Instead of ‘watching television’, encourage children to ‘watch programmes’ – and help them choose. Don’t let children pick a diet made up of cartoons and game shows. Insist on variety. For instance, mix fiction with general interest programmes, such as the science series Equinox.

	3
	


Books and television are sometimes thought of as enemies. But an Exeter University study of 11-16-year-olds found a link between heavy viewing and increased reading for pleasure. 

When a book is adapted for television, urge your children to read the novel. Local libraries often tie in book displays to programmes. You can also make other useful connections. After your child’s football match, watch Grandstand (BBC1) to see how the professionals play. Follow The Really Wild Show (BBC1) with a visit to a wildlife park or a walk in nearby woodland.

	4
	


Children usually learn more when watching with adults, whether at home or at school. A programme can often be the starting point for an informal discussion. When a TV show ends, ask your youngster what seemed real and what unlikely. What point was the programme making? Let your children tell you what was terrific, disappointing, clever or silly.

Children’s attitudes are formed by observing their parent’s reactions. Your unwillingness to believe all the advertising promises, for instance, could help your children grow into wise consumers.

	5
	


As chairman of the National Viewers and Listeners Associations, Graham Stevens monitors TV for violence and bad language and passes on complaints to the broadcasting authorities. But in his own house, the television is no threat. ‘If there’s nothing on that we like, we watch a video instead,’ he says. His daughter, Rebekah, 12, and son, David, 10, have their own video library. Sometimes they will arrange family ‘cinema nights’. They buy a takeaway meal, pick a video and sit down together for the evening.

	6
	


Without leaving home,  children can meet their peers in Peru or Papua New Guinea. They can step back in time, go to the bottom of the sea or visit elephants in Africa. A youngster with a television can even sit in on a House of Commons debate.

Children can profit greatly from television. According to Dr Moire Messenger Davies: ‘With television we can guide our children but we need to let them develop their tastes and trust them a bit too. It’s better to light a candle than curse the darkness.’

Use of English 

Task 1 

For Questions 1-15, read the text below and decide which answer A, B, C or D best fits each space. There is an example at the beginning (0). 

Shopping in Japan

Unlike millions of Britons, who will not (0)___D___ how much the Christmas turkey, child’s bicycle and the January sales have (1)______ them until the credit card bill arrives, the Japanese (2)______to settle up before they have even (3)______their shopping list.

The Japanese like to improve on every idea, even if the idea is cash. So they have been (4)______about the pre-paid card. It (5)_______the bother of banknotes and it saves the Japanese (6)_______the fear of being in (7)_______to someone else.

It (8)_______with the convenient pre-paid telephone card and has (9)_______through train ticket cards, taxi cards, and supermarket cards all the way to McDonald’s hamburgers cards.

Few Westerners can understand why anyone (10)______want to give money to a supermarket or a department store (11)______by buying a pre-paid card. But credit companies are held in some suspicion in Japan. People have traditionally preferred cash and will happily stroll the streets with quite large (12)______of money in their pockets. The fact that street crime is fairly (13)______helps.

Pre-paid cards are now as (14)______as chopsticks and twice as convenient. About 500 million cards were sold in the first five years after they became (15)______ .

0
A expect

B tell


C understand


D know

1
A lost


B cost


C charged


D priced

2
A prefer

B desire

C enjoy


D select

3
A written about
B written off

C written out


D written up

4
A keen


B enthusiastic

C exciting


D eager

5
A does away with
B does out of

C does without

D does out

6
A of


B from


C for



D by

7
A payment

B bill


C debt



D interest

8
A opened

B invented

C introduced


D started

9
A followed

B developed

C changed


D turned

10
A would

B will


C may



D must

11
A in time

B in front

C in future


D in advance

12
A savings

B sums

C deposits


D masses

13
A seldom

B slight

C rare



D slow

14
A common

B usual

C regular


D often

15
A prepared

B possible

C ready


D available

Task 2 

Use the word given in capitals at the end of each line to form a word that fits in the space in the same line. There is an example at the beginning (0).




Ballet 

This form of dance gained (0)popularity at the court of Louis XIV in
POPULAR

1661 where it was called classical ballet. Although the (1)_____________
FORM


style required rigorous training, it created the (2)________________  of

APPEAR

effortless grace. What made ballet so different was its (3)_____________
COMBINE

of dancing, music and acting. Other (4)____________ were the beautiful
ATTRACT

costumes and (5)__________ . Simply by using their bodies, dancers

SCENE

expressed emotions like joy, sadness and (6)___________ . In this way

ANGRY

their movements told the story without the (7)__________ of narration.

ASSIST

Dresses were worn long until the 1720s when they were (8)_________

SHORT

to reveal the ankles. The early 1800s saw the (9)___________ of the now
ARRIVE

traditional calf-(10)________ white dress along with the style of dancing

LONG

on the toes, both characteristics of Romantic ballet.

Writing 

Here's the beginning of a story. Continue it, developing the plot and make an unexpected ending. 

Write 150-180 words. 

The Fairy. 
A couple had been married for 25 years and that day they were celebrating their 60th birthdays when a fairy appeared. “You have been such a loving couple all these years that I'll give you one wish each”, said the fairy...

